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Abstract: This study discusses pre-service EFL teachers’ anxiety in teaching English speaking skills,
focusing on the strategies to reduce the anxiety and how it affects the quality of teaching. The survey
was conducted in a higher education in Ciamis involving 23 pre-service EFL teachers. Questionnaires
were used to gather the data. The first result reveals that pre-service EFL teachers need to implement
some strategies to motivate students and reduce anxiety in teaching English as a foreign language.
Meanwhile, the second result shows that pre-service EFL teachers were mentally anxious related to all
teaching English speaking skills activities, but for most of them, it did not diminish their confidence
while performing in front of class. Thus, the findings of this research revealed that some strategies to
overcome EFL teachers' anxiety in teaching speaking. Promoting learning activities without excessive
pressure, emphasizing language importance, evaluating errors, and maintaining ethical conduct can
reduce anxiety in teaching English speaking skills to pre-service teachers. It is suggested for future
research to investigate the anxiety of pre-service EFL teachers assisted by psychologists to find out a
better solution.
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INTRODUCTION

English is taught as a foreign language in Indonesia, which means that EFL students learn
the language. It has become a common sense that studying English is crucial for gaining new
knowledge and opening prospects ina global setting (Eisenschmidt & Oder, 2018). The usage of
English globally is influenced by colonialism, ship-borne trade with the Americas, and political
factors in addition to this one (Cintrén-Valentin et al., n.d.). As a result, non-native English-
speaking nations try to establish an English-speaking atmosphere at school as the first stage in
teaching children English from a young age. Comparing to non-native speaker, a native speaker is
considered to be a better instructor. According to this assertion, an English instructor mustface
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numerous difficulties when instructing students on English grammar, speaking, and instructional
techniques (Jakhongirovna, 2022). A teacher should keep their passion and excitement for
teaching, in addition to improving their English proficiency. However, learning anxiety always
occurs in some EFL learners.

Students’ anxiety does not only refer to undergraduate students but also to pre-service EFL
English teachers, in particular, teaching English. Learning anxiety can hinder students' academic
performance and motivation. It often stems from fear of failure, negative past experiences, pressure
to succeed, or lack of confidence. This anxiety can lead to avoidance behaviors, difficulty
concentrating, low participation, and poor retention of information, ultimately impacting overall
learning effectiveness and growth. Teaching anxiety is defined similarly to learning anxiety, which
is a term used to encompass fear that an individual experiences internally (Amiri & Ghonsooly,
2015). According to Liu & Wu (2021), anxiety is a natural feeling when people encounter a
condition that is not familiar to them, they are going to feel nervous and tense, and that is anxiety.
Thus, the topic of this research highlights Pre-service teachers’ anxiety in teaching speaking.

English teachers must also be excellent educators in the twenty-first century. Measuring
successful teaching is difficult and unstable because it depends on one's perspective. According to
two studies from Jacob et al. (2017) and Molway (2021), evaluating successful teaching involves
both inner and extrinsic factors. The teacher's character, including motivation, zeal, and
interactions with students, 1s included in the intrinsic component. The extrinsic component comes
from the teacher's expertise, which may be developed through practicing to enhance teaching,
such as their proficiency with instructional materials and teaching methodology. Meanwhile,
teaching strategy relates to the way of teaching, managing the classroom, and teaching approach.
EFL teachers seem to have an excellent job in teaching English to students (Ragawanti, 2015).
EFL teacher results in making the students familiar with the subject. Moreover, as an EFL teacher
in teaching English, the role of this job plays a crucial part in the development of the students,
specially, a new teacher who feels anxiety in the first lesson.

The present study is supported by five previous studies which are relevant, including
Akinsola, (2014) published a publication entitled “Assessing Pre-Service Teachers' Teaching
Anxiety.” Zaki & Salsabila (2024) investigated the research entitled “EFL Pre-Service teachers'
anxiety during teaching practice Pre-Service Teachers’ Anxiety and Anxiety Management during
the First Encounter with Students in EFL Classroom.” Gorospe (2022) has published a paper titled
“Pre-Service Teachers’ Anxiety during Teaching Practicum.” Novitasari & Murtafi’ah (2022)
wrote a journal article entitled “Foreign Language Teaching Anxiety Among Pre-Service Teachers
During Teaching Practicum.” Furthermore, Chang & Lin (2020) wrote a journal article entitled
“Teaching English through English: Exploring Anxiety in Non- native Pre-service ESL Teachers.”

Furthermore, those studies already emphasized the stress that pre-service EFL teachers
experience when teaching English. Most of them discuss how to reduce or prepare for anxiety in
the classroom. The researchers of those previous studies explain how to lessen or preparefor
teaching English about anxiousness leading to the similarities among the studies lie. However, this
study differs from the previous study because the writer focuses on the strategies and theanxiety
in teaching English, especially in speaking skills. As a result, this study explores the strategies
applied by a teacher to reduce his/her anxiety when teaching English speaking skills. The writer
conducted this research entitled Pre-Service EFL Teachers’ Anxiety in Teaching English Speaking
Skills.

METHOD

This study was conducted at a higher education institution in Ciamis, which is relevant to
the topic that the writer intended to investigate because the research site has a pre-service teacher
program. The survey using questionnaires were used to gather the data; it was administered to 20
pre-service EFL teachers. The questionnaire was used as the primary data to examine the data
accuracy and to verify or refute the teacher’s impressions (Fraenkel, Wallen, & Hyun, 2012). The
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research questions employed in this research qualitatively assessed the data as Aithal & Aithal
(2020) defined that is data designed to collect specific information related to the study. Then, the
writer described all the obtained data in a description. Hatch and Lazaraton, as cited in Herlina
(2023), constructed the research formula to find out the percentage of students’ answers, as
follows;

N
Proportion (P) = T X 100%

Notes:
P : Population of Answer
N : Number of Answers (Number of frequency)
T : Total of Sample

The next step is interpreting the data using the following codes’ categories:
Categories;
0% : None of the pre-service EFL teachers felt the anxiety
1%-25% : Small parts of pre-service EFL teachers felt the anxiety
26%-50% : Half of pre-service EFL teachers felt the anxiety
51%-75% : Most of pre-service EFL teachers felt the anxiety
76%-100% : All of pre-service EFL teachers felt the anxiety
Codes;
SA : Strongly Agree
A : Agree
N : Neutral
D : Disagree
SD : Strongly Disagree

Regarding the questionnaires, it was adapted and modified from Akinsola (2014). The
following Table 1 shows the questionnaire delivered to the participants.

Table 1: A set of questionnaire items
Statements SA A N D |SD
IAnxious about not being able to teach the subject properly
IAnxious about making grammatical and vocabulary errors
IAnxious of errors in word pronunciation
IAnxious about not being able to answer students' questions
IAnxious about not being able to transfer the knowledge
Low self-confidence/self-esteem
IAnxious about assigning suitable assignments to the students
IAnxious about whether or not my plans will be effective
IAnxious about maintaining an effective approach
IAnxiety about how the teacher would answer only to one or more unfulfillinglessons

z
B
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—
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The result of questionnaires were then categorized, transcribed, and evaluated to answer the
second research question in line with the study's purpose. Transcribing and describing were
utilized in data analysis, particularly when assessing the questionnaire. Percentage computation is
required to explain the data. Finally, data analysis was interpreted and drawing conclusion (Corbin,
2017) to obtain the desirable finding.
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FINDINGS

This study aims to elaborate on pre-service EFL teachers’ anxiety in teaching English
speaking Skills and its affects to the quality of teaching. The writer obtained the questionnaire
data from students of a higher education institution in Ciamis who had experienced
anxiety in teaching English speaking skills during teacher preparation programs as pre-service
EFL teachers. There were 11 items on the questionnaire, and the results are shown in Figure 1
Various answers to every question.

HQl
mQ2
-Qa3
(ol
maQs5
BQa6
maQ7
mas
Qs
EQlo0

Figure 1: Questionnaire result

As given in Figure 1, 15% of the pre-service EFL teachers strongly agreed, 80% of students
agreed, and 5% were undecided. It shows that most of them are experiencing the anxiety of not
being able to teach the subject properly. Error word pronunciation also caused them to feel anxious,
as did the second statement, in which 15% strongly agreed, 55% agreed, and 5% were undecided.
On the third question, 15% strongly agreed, 55% agreed, 20% were undecided about their answers,
and 10% of them disagreed that they feel anxious about errors in word pronunciation.

Anxiety about not being able to answer students' questions was also felt by most of the pre-
service EFL teachers. It can be seen from Figure 1 that 10% of them strongly agreed, 65% agreed,
and 20% undecided about the statement; meanwhile, 5% of them disagreed. The fifth statement,
which wasanxious about not being able to transfer the knowledge, was strongly agreed by 5% of
the pre-service EFL teachers, 75% agreed, 5% undecided about the statement, and 15% disagreed.
Above all, the anxiety about the previous statements, the sixth statement seemed confusing for
most of them because the result showed that 30% of them agreed, 45% were undecided about the
statement, and 25% disagreed if they had low self-confidence/self-esteem.

On the seventh statement about anxiety, assigning suitable assignments to the students was
agreed by 40% of the participants, 25% were undecided about the statement, and 35% disagreed
with the statement.For the eighth statement, 50% agreed, 15% undecided, 30% disagreed, and 5%
strongly disagreed, feeling anxious about whether or not their plans would be effective. The next
statement about whether or not they felt anxious about maintaining an effective approach can be
seen by the data that 20% of them strongly agreed, 55% agreed, 10% undecided, and 15%
disagreed with the statement. The tenth statement presented the pre-service EFL teachers’ feeling
that they felt worried about how the teacher would respond if several unfulfilling subjects occurred,
it shown by the data 75 75 75% of them agreed, even though 25% of them were still undecided
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about the statement. The last question alsoseemed related to them that they felt anxious about
whether or not my performance would be sufficient from the school subject teacher's point of view
which can be seen by the result that 10% of the pre-service EFL teachers strongly agreed, 70% are
agreed, 10% undecided the statement and 10% of them disagree.

Thus, the findings of this research revealed that some strategies to overcome EFL teachers'
anxiety in teaching speaking. Promoting learning activities without excessive pressure,
emphasizing language importance, evaluating errors, and maintaining ethical conduct can reduce
anxiety in teaching English speaking skills to pre-service teachers.

DISCUSSION

The present study discusses the findings after analyzing the data related to the research
questions: What are the pre-service teachers’ strategies to overcome anxiety and gain more
confidence in teachingEnglish Speaking skills, and how does anxiety affect the quality of teaching
English speaking skills in classroom activities? This would also be provided with some relevant
theories and previous studies, as previously mentioned.

As stated earlier, dealing with the findings revealed some strategies to overcome EFL
teachers' anxiety in teaching speaking, enhancement of learning activities without excessive
pressure, emphasis of language importance, error evaluation, and maintaining of ethical conduct
that can reduce anxiety in teaching English speaking skills to pre-service teachers. In line with this
research, Novitasari & Murtafi’ah ( 2022) declare that learning pre-service practicum can be
overcome by some practicum activities.

In pre-service teacher preparation programs, the dominant focus is on understanding what it
means to be a teacher and learning how to be a teacher, rather than learning how to teach a specific
subject to students (Illingworth, 2012). The result of the resent study implied that some of them
enjoyed that role during the teacher preparation program, but they all agreed that they also
struggled with creating a comfortable classroom atmosphere, as Agustiana (2022) has published a
paper titled “Pre-Service Teachers’ Anxiety during Teaching Practicum” and explained that
practice makes better.Less teaching experience and material mastery the material led to teaching
anxiety. The pre-service EFL teachers of a University in Ciamis emphasized the importance of
evaluating errors andmaintaining teacher ethics to provide the best teaching performance despite
hardships. They also stressed the significance of acquiring students' outputs.

Anxiety, which Mohtasham, et al., (2017) defines as the state in which a person feels
"uncomfortable, frustrated, self-doubt, apprehensive, or worried," can arise during English-
speaking teaching activities, especially when the classroom atmosphere is not conducive or
students lack motivation. During the program, participants should have implemented some
strategies to motivate students and reduce anxiety in teaching English as a foreign language. One
of the strategies is to motivate studentsto learn the language without excessive pressure, but by
highlighting its importance and significance. As Sammephet et al., n.d. (2013) stated in their
research, “Pre-Service Teachers’ Anxiety and Anxiety Management during the First Encounter
with Students in EFL Classroom,” to relieve anxiety, they managed the anxiety by accepting the
classroom situations and letting the situations flow.

The other strategy was also similar to the first one, but this one stressed tracing students'
understanding of a material, then providing the material that they felt they did not understand, and
practicing it. Akinsola (2014) mentioned in “Assessing Pre-Service Teachers' Teaching Anxiety”
that anxiety was found to be particularly associated with classroom control problems, one of which
was withachieving lesson goals. They believed these strategies were effective in making students
more active in classroom activities. However, Illingworth (2012) noted that new teachers begin
stronger if “they have some theoretical and practical learning before standing in front of a class”,
and teachers who embrace inquiry into their professional practices are prepared as lifelong learners
to face the evolving demands society places on the education process.

The questionnaire data also reveals how anxiety affects the quality of teaching English-
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speaking skills in classroom activities. Akinsola (2014) stated in his research, “Assessing Pre-
Service Teachers Teaching Anxiety,” that the significance of identifying sources of students’
worries/anxieties during teaching practice lies in the evidence that anxiety affects teachers’
behavior, and this, in turn, reduces classroom effectiveness. Meanwhile, the result of the present
study revealed that pre-service EFL teachers were mentally anxious related to all teaching English
speaking skills activities, especially in making grammatical and vocabulary mistakes, but for most
of them, it did not diminish their confidence while performing in front of the class. This links to
what is said by Thin (2022) & Widyastuti (2021), anxiety isa natural feeling when people
encounter a condition that is not familiar to them, they are going to feel nervous, tense, and those
feelings are anxiety. Therefore, this present study showed that anxiety did not affect most pre-
service EFL teachers in providing the best quality of teaching English speaking skills.

CONCLUSION

This study discusses pre-service EFL teachers’ anxiety in teaching English speaking skills.
After transcribing and marking certain key points, the writer synthesized the material acquired
from a closed-ended questionnaire. This study revealed that pre-service EFL teachers had
experienced anxiety in teaching English speaking skills during the teaching preparation program.
In addition, from the result of a closed-ended questionnaire that had been revealed previously, the
writerconcluded that since English is a foreign language in our country, it is normal to have anxiety
during teaching English speaking skills activities, mentally. However, it should not affect the
quality of teaching English-speaking skills. However, pre-service teachers must maintain their
responsibility as good role models and provide their best teaching performance. Therefore, there
would be no more unfulfilling lessons, and the students could receive the knowledge very well. It
is highly recommended for future results to include pre-service EFL teachers’ anxiety in teaching
English speaking skills because of its benefit in English education. It is highly recommended for
future researchers to include the topic area of this research, since the benefits of this research have
been proven significantly. However, suggestions for future researchers are broadening research
design, such as experimental design, mixed methods, methods of inquiry using semi-structured
interview and observation, etc.

ACKNOWLEDGEMENT

The researcher is thankful to everyone who assisted and contributed to this study.
Furthermore, the writer would like to convey our heartfelt appreciation to our advisers, Etika
Rachmawati, M.Pd,and Didih Faridah, M.Pd, for their important assistance in conducting this
research. Lastly, gratitude isextended to the participants for their time and efforts, as well as to
their stakeholders for allowing this research to be completed appropriately.

REFERENCES

Agustiana, V. (2022). Pre-service Teachers. Encyclopedia of Teacher Education, 1991, 1380—
1380. https://doi.org/10.1007/978-981-16-8679-5 300161

Aithal, A., & Aithal, P. S. (n.d.). Prep rintn ot pe err everr Prep.

Amiri, M., & Ghonsooly, B. (2015). The relationship between english learning anxiety and the
students’ achievement on examinations. Journal of Language Teaching and Research, 6(4),
855-865. https://doi.org/10.17507/j1tr.0604.20

Chang, C., & Lin, H. C. K. (2020). Effects of a mobile-based peer-assessment approach on
enhancing language learners’ oral proficiency. Innovations in Education and Teaching
International, 57(6), 668—679.
https://doi.org/10.1080/14703297.2019.1612264;WGROUP:STRING:PUBLICATION

Cintron-Valentin, M., Language, L. G.-A.-S. in S., & 2021, undefined. (n.d.). Investigating textual
enhancement and captions in L2 grammar and vocabulary: An experimental study.
Cambridge.Org. https://doi.org/10.1017/S0272263120000492

52



Journal of English Education Program (JEEP), Vol. 12 No. 1, July 2025

Corbin, J. (2017). Grounded theory. Journal of Positive Psychology, 12(3), 301-302.
https://doi.org/10.1080/17439760.2016.1262614;JOURNAL:JOURNAL:RPOS20; WGRO
UP:STRING:PUBLICATION

Eisenschmidt, E., & Oder, T. (2018). Does Mentoring Matter? On the Way to Collaborative School
Culture. Educational Process: International Journal, 7(1), 7-23.
https://doi.org/10.22521/edupij.2018.71.1

Endah Widyastuti, D. (2021). the Use of Project Based Learning and Peer Assessment To Improve
Students’ Speaking Skill for Young Learners. Journal of Economics, Management,
Entrepreneurship, and Business (JEMEB), 1(1), 66—71.
https://doi.org/10.52909/jemeb.v1il.19

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research In
educatlon (8th ed.). New York Mc Graw HIIl. - References - Scientific Research Publishing.
(n.d.). Retrieved June 26, 2025, from
https://www.scirp.org/reference/ReferencesPapers?ReferencelD=1046940

Gorospe, J. D. (2022). Pre-Service Teachers’ Teaching Anxiety, Teaching Self-Efficacy, and
Problems Encountered During the Practice Teaching Course. Journal of Education and
Learning, 11(4), 84. https://doi.org/10.5539/jel.v1 1n4p84

Herlina, R. (2023). Bottom-Up Approach of Teacher’s Best Practice to Avoid Student’s Perplexity
in Listening. TLEMC (Teaching and Learning English in Multicultural Contexts), 7(1), 13—
21. https://doi.org/10.37058/tlemc.v7i11.3609

[llingworth, M. (2012). Education in the age of the information superhighway: An investigation
into initial teacher training in Canada. Canadian Journal of Education, 35(3), 180—-193.

Ishtiaq, M. (2019). Creswell, J. W. (2014). Research Design: Qualitative, Quantitative and Mixed
Methods Approaches (4th ed.). Thousand Oaks, CA: Sage. English Language Teaching,
12(5), 40. https://doi.org/10.5539/ELT.V12N5P40

Jacob, B., Frenzel, A. C., & Stephens, E. J. (2017). Good teaching feels good—but what is “good
teaching”? Exploring teachers’ definitions of teaching success in mathematics. ZDM -
Mathematics Education, 49(3), 461-473. https://doi.org/10.1007/S11858-017-0848-
6/METRICS

Jakhongirovna, K. C. (2022). Modern teaching methods. https://philpapers.org/rec/JAKMTM-3

Kolawole AKINSOLA, M. (2014). Assessing Pre-Service Teachers Teaching Anxiety. American
Journal of Educational Research, 2(12A), 41-44. https://doi.org/10.12691/education-2-12a-
7

Liu, M., & Wu, B. (2021). Teaching Anxiety and Foreign Language Anxiety Among Chinese
College English Teachers. SAGE Open, 11(2). https://doi.org/10.1177/21582440211016556

Mohtasham, L., & Farnia, M. (2017). English Speaking Anxiety: A Study of the Effect of Gender
on Iranian EFL University Students’ Perceptions. International Journal of Research in
English Education, 2(4), 66—79. https://doi.org/10.29252/ijree.2.4.66

Molway, L. (2021). Measuring effective teaching: Student perceptions of their modern languages
lessons in England. System, 97, 102440. https://doi.org/10.1016/J.SYSTEM.2020.102440

Novitasari, K., & Murtafi’ah, B. (2022). EFL Pre-service Teachers’ Teaching Anxiety and the
Coping Strategies during Teaching Practicum. Journal of English Education and Teaching,
6(3), 310-326. https://doi.org/10.33369/jeet.6.3.310-326

Sammephet, B., practice, P. W.-J. of E., & 2013, undefined. (n.d.). Pre-service teachers’ anxiety
and anxiety management during the first encounter with students in the EFL classroom.
Core.Ac.UkB Sammephet, P WanphetJournal of Education and Practice, 2013+core.Ac.Uk.
Retrieved June 26, 2025, from https://core.ac.uk/download/pdf/234633920.pdf

Thin, T, T, L. (2022). An Investigation into the Causes of Students’ Anxiety in Learning English
Speaking Skills. International Journal of TESOL & Education, 2(3), 183—196.

Zaki, L. B., & Salsabila, A. (2024). EFL Pre-Service Teachers’ Anxiety During Teaching Practice.
Premise: Journal of English Education, 13(1), 193. https://doi.org/10.24127/pj.v1311.8778

53



Journal of English Education Program (JEEP), Vol. 12 No. 1, July 2025

54



